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AIM: This lesson will equip students with vocabulary for talking about bias and guide them 
through conversations about the biases evident in historic primary sources. 
 

OBJECTIVES: Students will: 
• learn vocabulary for speaking about bias 
• identify implicit and explicit perspectives conveyed through primary sources 
• identify the power dynamics involved in portrayals of history 
• have constructive conversations about bias displayed in primary sources 

 
MATERIALS: • Vocabulary matching cards: one set of cards, cut up and shuffled, per small 

group, pair of students, or individual student (see Differentiation, below, for 
guidance on this)  
 

• Worksheet: Analyzing Primary Sources for Bias (one per student)  
 

• Primary sources that display bias: one per student, or one per pair of 
students. Ideally you should have at least two primary sources, so that half the 
class works with one source and half the class works with another. Example 
sources are included with this lesson; you can use these, or select sources from 
collections you have access to.  
When selecting primary sources for this lesson, look for historic material that 
displays bias about an issue in a way that will be apparent to students today, 
as they work through the questions on the Analyzing Primary Sources for Bias 
worksheet.  
Be aware that some sources displaying historic bias may be offensive and/or 
triggering for students today; be sensitive about decisions to include these, and 
make sure you are prepared to speak with your students about their reactions 
to these sources. 
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PROCEDURE: Part One: vocabulary for understanding bias 
1. Introduce the lesson: explain to students that today we will be talking about 

bias, and this requires us to be familiar with some words that we might not use 
in normal conversation. In order to familiarize ourselves with these words, we’ll 
start with a game to learn some vocabulary. 
 

2. Distribute vocabulary matching cards to students in pairs or small groups. 
Invite students to match up each vocabulary word with its definition, as best as 
they are able. Feel free to make this activity more engaging for your students 
based on their own preferences for interactive activities; you may wish to input 
the vocab words and definitions into the online quiz platform of your choice, or 
to make a jeopardy-style game for the class to engage in as a whole group. 
The goal of this part of the lesson is to feel confident using the vocabulary 
words. 
 

3. As a class, review the correct answers to the vocabulary words. Invite students 
to share any examples they might think of to illustrate the terms, as you define 
them.  
 

4. Students may wish to line up their vocabulary cards with the correct definitions 
on their desks, to have as a reference for the remainder of the lesson. You 
could also place the definitions on a worksheet, for students to fill in correct 
answers as they confirm them.  

 
Correct definitions for the vocabulary terms are as follows: 
 Historical bias: When the writer/creator of a source is strongly slanted 
towards or against something (i.e. an event, person, or regime) because of the context 
they live in, making the source unbalanced, prejudiced, and one sided by using positive 
or negative language and/or the omission of facts. 
 Lived experience: The point of view that the creator of a source is taking in 
order to explain a historical event, time period, or person. Since everyone sees and 
experiences the world differently, people write, think, teach, and interpret historical 
events differently. 
 Evidence: Used to understand the time period which one is studying. By using 
an array of primary and secondary sources one can start to piece together the events 
or time period in question. 
 Interpret: To explain the meaning of an event, action, or information. 
 Historical context: The social, political, cultural, economic, and 
environmental factors/situations that influence historical events. This helps researchers 
understand the environment that a historical event was created within. 
 Colonialism: A socio-political and economic phenomenon whereby various 
nations exploit, conquer, religiously convert, settle, and kill people in order to control 
and occupy their land and lives. 
 Power dynamics: The different ways in which groups of people interact with 
one another, in which one group exerts power and force over another. 
 Perspective: The representation and explanation of experiences and choices 
of a group of people or an individual that focuses on knowledge gained through these 
experiences. 
 
Part two: having conversations about bias in primary sources 

1. Explain to students that we are now going to use some of this vocabulary to 
analyze primary sources. If students do not regularly work with primary 
sources, take a moment to explain what a primary source is. 
 

2. Explain that each student (or pair of students) will look at a primary source and 
respond to a set of questions on a worksheet. Not every primary source will 
provide obvious answers for every question on the worksheet; students should 
answer the questions that they are able to, based on their source.  
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3. Distribute the Analyzing Primary Sources for Bias worksheet to each student. 
Distribute primary sources to each individual or pair, and provide students with 
independent time to work through the first side of the worksheet. 
A note about the questions on this worksheet: these questions are drawn from 
questions suggested in the curriculum provided to accompany the 4th Grade 
New York State Social Studies Curriculum. These questions may feel more or 
less accessible to your students; feel free to replace them with questions from 
your local curriculum, or to reword them with terminology that will feel more 
accessible to your students. 
 

4. Comparing biases: match students, or pairs of students, with another student 
or pair who examined a different source. Ask students to flip over their 
worksheet and complete the venn diagram together: reflections that were 
similar for both sources can go in the middle of the venn diagram, and 
reflections that were different can go on the sides, for Source 1 and Source 2 
respectively (students can decide which of their sources is 1 and which is 2). 

5. Discuss as a class: what did students find when they looked at their sources? 
What was confusing? What did they not understand? What surprised them, as 
they worked through the questions on their worksheet? What similarities did 
they and their classmates find between the source they analyze and the source 
that they compared theirs to? 

 
Reflect as a group: Why are there different versions of events, and what impact does 
this have on our ideas of “truth” and historical accuracy? 

ASSESSMENT: Assess student work by collecting worksheets and evaluating whether students used 
the new vocabulary they learned at the start of this lesson for their worksheet 
responses. 
 
Assess overall comprehension through how students make note of similarities and 
differences between sources in your concluding discussion. 

DIFFERENTIATION: For the vocabulary matching activity: for younger students, conduct this activity as 
a class. For older students, challenge them by having them match the vocabulary with 
definitions independently, before checking results with a partner and then as a class. 
 
The vocabulary itself might be difficult for younger students, as it requires a level of 
prior knowledge that some students may not have. You may wish to adjust the 
vocabulary to better suit the needs and learning level of your students. 
 
For the source analysis activity: for younger learners, or for learners who struggle 
to focus on independent analysis, analyze each source as a class. You could split this 
lesson over multiple days, analyzing one source collectively on one day, the second 
source on another day, and then complete the comparison on a third day. When 
working as a class, you may wish to translate the worksheet reflection questions to 
chart paper; students could complete the worksheet individually while collective 
responses are recorded on the chart paper. 
 
For the source analysis activity: for older or more advanced learners, challenge 
students to analyze a source on their own, instead of in small groups. This activity can 
be made more challenging and complex by distributing more sources; each student 
would then end up with one of four or six sources, and then each pair that compares 
sources will have a different set of results on their venn diagram because they will be 
comparing responses from different sets of sources. This will lead to a more complex 
full-group discussion at the end of the lesson, challenging students to synthesize more 
nuance about the complications of historical context and bias. 
 
 

C.C.S.S. ADDRESSED: 4th Grade 
CCSS.ELA-LITERACY.RI.4.4 Determine the meaning of general academic and 
domain-specific words or phrases in a text relevant to a grade 4 topic or subject area.  
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CCSS.ELA-LITERACY.RI.4.6 Compare and contrast a firsthand and secondhand 
account of the same event or topic; describe the differences in focus and the 
information provided. 
CCSS.ELA-LITERACY.RI.4.9 Integrate information from two texts on the same topic 
in order to write or speak about the subject knowledgeably. 
 
5th Grade 
CCSS.ELA-LITERACY.RI.5.4 Determine the meaning of general academic and 
domain-specific words and phrases in a text relevant to a grade 5 topic or subject 
area.  
CCSS.ELA-LITERACY.RI.5.6 Analyze multiple accounts of the same event or topic, 
noting important similarities and differences in the point of view they represent. 
CCSS.ELA-LITERACY.RI.5.9 Integrate information from several texts on the same 
topic in order to write or speak about the subject knowledgeably. 
 
6th Grade 
CCSS.ELA-LITERACY.RI.6.4 Determine the meaning of words and phrases as they 
are used in a text, including figurative, connotative, and technical meanings.  
CCSS.ELA-LITERACY.RH.6-8.4 Determine the meaning of words and phrases as 
they are used in a text, including vocabulary specific to domains related to 
history/social studies.  
CCSS.ELA-LITERACY.RI.6.6 Determine an author's point of view or purpose in a text 
and explain how it is conveyed in the text. 
CCSS.ELA-LITERACY.RH.6-8.6 Identify aspects of a text that reveal an author's 
point of view or purpose (e.g., loaded language, inclusion or avoidance of particular 
facts). 
CCSS.ELA-LITERACY.RI.6.9 Compare and contrast one author's presentation of 
events with that of another (e.g., a memoir written by and a biography on the same 
person). 
CCSS.ELA-LITERACY.RH.6-8.9 Analyze the relationship between a primary and 
secondary source on the same topic. 
 
7th Grade 
CCSS.ELA-LITERACY.RI.7.4 Determine the meaning of words and phrases as they 
are used in a text, including figurative, connotative, and technical meanings; analyze 
the impact of a specific word choice on meaning and tone.  
CCSS.ELA-LITERACY.RH.6-8.4 Determine the meaning of words and phrases as 
they are used in a text, including vocabulary specific to domains related to 
history/social studies.  
CCSS.ELA-LITERACY.RI.7.6 Determine an author's point of view or purpose in a text 
and analyze how the author distinguishes his or her position from that of others. 
CCSS.ELA-LITERACY.RH.6-8.6 Identify aspects of a text that reveal an author's 
point of view or purpose (e.g., loaded language, inclusion or avoidance of particular 
facts). 
CCSS.ELA-LITERACY.RI.7.9 Analyze how two or more authors writing about the 
same topic shape their presentations of key information by emphasizing different 
evidence or advancing different interpretations of facts. 
CCSS.ELA-LITERACY.RH.6-8.9 Analyze the relationship between a primary and 
secondary source on the same topic. 
 
8th Grade 
CCSS.ELA-LITERACY.RI.8.4 Determine the meaning of words and phrases as they 
are used in a text, including figurative, connotative, and technical meanings; analyze 
the impact of specific word choices on meaning and tone, including analogies or 
allusions to other texts.  
CCSS.ELA-LITERACY.RH.6-8.4 Determine the meaning of words and phrases as 
they are used in a text, including vocabulary specific to domains related to 
history/social studies.  
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CCSS.ELA-LITERACY.RI.8.6 Determine an author's point of view or purpose in a text 
and analyze how the author acknowledges and responds to conflicting evidence or 
viewpoints. 
CCSS.ELA-LITERACY.RH.6-8.6 Identify aspects of a text that reveal an author's 
point of view or purpose (e.g., loaded language, inclusion or avoidance of particular 
facts). 
CCSS.ELA-LITERACY.RI.8.9 Analyze a case in which two or more texts provide 
conflicting information on the same topic and identify where the texts disagree on 
matters of fact or interpretation. 
CCSS.ELA-LITERACY.RH.6-8.9 Analyze the relationship between a primary and 
secondary source on the same topic. 
 
9th – 10th Grades 
CCSS.ELA-LITERACY.RI.9-10.4 Determine the meaning of words and phrases as 
they are used in a text, including figurative, connotative, and technical meanings; 
analyze the cumulative impact of specific word choices on meaning and tone (e.g., how 
the language of a court opinion differs from that of a newspaper).  
CCSS.ELA-LITERACY.RH.9-10.4 Determine the meaning of words and phrases as 
they are used in a text, including vocabulary describing political, social, or economic 
aspects of history/social science.  
CCSS.ELA-LITERACY.RI.9-10.6 Determine an author's point of view or purpose in a 
text and analyze how an author uses rhetoric to advance that point of view or purpose. 
CCSS.ELA-LITERACY.RH.9-10.6 Compare the point of view of two or more authors 
for how they treat the same or similar topics, including which details they include and 
emphasize in their respective accounts. 
CCSS.ELA-LITERACY.RI.9-10.9 Analyze seminal U.S. documents of historical and 
literary significance  (e.g., Washington's Farewell Address, the Gettysburg Address, 
Roosevelt's Four Freedoms speech, King's "Letter from Birmingham Jail"), including how 
they address related themes and concepts. 
CCSS.ELA-LITERACY.RH.9-10.9 Compare and contrast treatments of the same topic 
in several primary and secondary sources. 
 
11th- 12th Grades 
CCSS.ELA-LITERACY.RI.11-12.4 Determine the meaning of words and phrases as 
they are used in a text, including figurative, connotative, and technical meanings; 
analyze how an author uses and refines the meaning of a key term or terms over the 
course of a text (e.g., how Madison defines faction in Federalist No. 10).  
CCSS.ELA-LITERACY.RH.11-12.4 Determine the meaning of words and phrases as 
they are used in a text, including analyzing how an author uses and refines the 
meaning of a key term over the course of a text (e.g., how Madison defines faction in 
Federalist No. 10).  
CCSS.ELA-LITERACY.RI.11-12.6 Determine an author's point of view or purpose in 
a text in which the rhetoric is particularly effective, analyzing how style and content 
contribute to the power, persuasiveness or beauty of the text. 
CCSS.ELA-LITERACY.RH.11-12.6 Evaluate authors' differing points of view on the 
same historical event or issue by assessing the authors' claims, reasoning, and 
evidence. 
CCSS.ELA-LITERACY.RI.11-12.9 Analyze seventeenth-, eighteenth-, and 
nineteenth-century foundational U.S. documents of historical and literary significance 
(including The Declaration of Independence, the Preamble to the Constitution, the Bill 
of Rights, and Lincoln's Second Inaugural Address) for their themes, purposes, and 
rhetorical features. 
CCSS.ELA-LITERACY.RH.11-12.9 Integrate information from diverse sources, both 
primary and secondary, into a coherent understanding of an idea or event, noting 
discrepancies among sources. 
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 4th Grade 
CCSS.ELA-LITERACY.RL.4.1 Refer to details and examples in a text when explaining 
what the text says explicitly and when drawing inferences from the text. 
CCSS.ELA-LITERACY.RI.4.1 Refer to details and examples in a text when explaining 
what the text says explicitly and when drawing inferences from the text. 
CCSS.ELA-LITERACY.RI.4.2 Determine the main idea of a text and explain how it is 
supported by key details; summarize the text. 
CCSS.ELA-LITERACY.W.4.2 Write informative/explanatory texts to examine a topic and 
convey ideas and information clearly. 
CCSS.ELA-LITERACY.SL.4.2 Paraphrase portions of a text read aloud or information 
presented in diverse media and formats, including visually, quantitatively, and orally.  
 
5th Grade 
CCSS.ELA-LITERACY.RL.5.1 Quote accurately from a text when explaining what the text 
says explicitly and when drawing inferences from the text. 
CCSS.ELA-LITERACY.RI.5.1 Quote accurately from a text when explaining what the text 
says explicitly and when drawing inferences from the text. 
CCSS.ELA-LITERACY.RI.5.2 Determine two or more main ideas of a text and explain 
how they are supported by key details; summarize the text. 
CCSS.ELA-LITERACY.W.5.2 Write informative/explanatory texts to examine a topic and 
convey ideas and information clearly. 
CCSS.ELA-LITERACY.SL.5.2 Summarize a written text read aloud or information 
presented in diverse media and formats, including visually, quantitatively, and orally. 
 
6th Grade 
CCSS.ELA-LITERACY.RL.6.1 Cite textual evidence to support analysis of what the text 
says explicitly as well as inferences drawn from the text. 
CCSS.ELA-LITERACY.RI.6.1 Cite textual evidence to support analysis of what the text 
says explicitly as well as inferences drawn from the text. 
CCSS.ELA-LITERACY.RI.6.2 Determine a central idea of a text and how it is conveyed 
through particular details; provide a summary of the text distinct from personal opinions or 
judgments. 
CCSS.ELA-LITERACY.W.6.2 Write informative/explanatory texts to examine a topic and 
convey ideas, concepts, and information through the selection, organization, and analysis of 
relevant content. 
CCSS.ELA-LITERACY.RH.6-8.1 Cite specific textual evidence to support analysis of 
primary and secondary sources. 
CCSS.ELA-LITERACY.RH.6-8.2 Determine the central ideas or information of a primary 
or secondary source; provide an accurate summary of the source distinct from prior 
knowledge or opinions. 
7th Grade 
CCSS.ELA-LITERACY.RL.7.1 Cite several pieces of textual evidence to support analysis of 
what the text says explicitly as well as inferences drawn from the text. 
CCSS.ELA-LITERACY.RI.7.1 Cite several pieces of textual evidence to support analysis of 
what the text says explicitly as well as inferences drawn from the text. 
CCSS.ELA-LITERACY.RI.7.2 Determine two or more central ideas in a text and analyze 
their development over the course of the text; provide an objective summary of the text. 
CCSS.ELA-LITERACY.W.7.2 Write informative/explanatory texts to examine a topic and 
convey ideas, concepts, and information through the selection, organization, and analysis of 
relevant content. 
CCSS.ELA-LITERACY.RH.6-8.1 Cite specific textual evidence to support analysis of 
primary and secondary sources. 
CCSS.ELA-LITERACY.RH.6-8.2 Determine the central ideas or information of a primary 
or secondary source; provide an accurate summary of the source distinct from prior 
knowledge or opinions. 
8th Grade 
CCSS.ELA-LITERACY.RL.8.1 Cite the textual evidence that most strongly supports an 
analysis of what the text says explicitly as well as inferences drawn from the text.  
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CCSS.ELA-LITERACY.RI.8.1 Cite the textual evidence that most strongly supports an 
analysis of what the text says explicitly as well as inferences drawn from the text. 
CCSS.ELA-LITERACY.RI.8.2 Determine a central idea of a text and analyze its 
development over the course of the text, including its relationship to supporting ideas; 
provide an objective summary of the text. 
CCSS.ELA-LITERACY.W.8.2 Write informative/explanatory texts to examine a topic and 
convey ideas, concepts, and information through the selection, organization, and analysis of 
relevant content. 
CCSS.ELA-LITERACY.RH.6-8.1 Cite specific textual evidence to support analysis of 
primary and secondary sources. 
CCSS.ELA-LITERACY.RH.6-8.2 Determine the central ideas or information of a primary 
or secondary source; provide an accurate summary of the source distinct from prior 
knowledge or opinions. 
9th – 10th Grades 
CCSS.ELA-LITERACY.RL.9-10.1 Cite strong and thorough textual evidence to support 
analysis of what the text says explicitly as well as inferences drawn from the text. 
CCSS.ELA-LITERACY.RI.9-10.1 Cite strong and thorough textual evidence to support 
analysis of what the text says explicitly as well as inferences drawn from the text. 
CCSS.ELA-LITERACY.RI.9-10.2 Determine a central idea of a text and analyze its 
development over the course of the text, including how it emerges and is shaped and 
refined by specific details; provide an objective summary of the text. 
CCSS.ELA-LITERACY.RH.9-10.1 Cite specific textual evidence to support analysis of 
primary and secondary sources, attending to such features as the date and origin of the 
information. 
CCSS.ELA-LITERACY.RH.9-10.2 Determine the central ideas or information of a primary 
or secondary source; provide an accurate summary of how key events or ideas develop over 
the course of the text. 
11th- 12th Grades 
CCSS.ELA-LITERACY.RL.11-12.1 Cite strong and thorough textual evidence to support 
analysis of what the text says explicitly as well as inferences drawn from the text, including 
determining where the text leaves matters uncertain. 
CCSS.ELA-LITERACY.RI.11-12.1 Cite strong and thorough textual evidence to support 
analysis of what the text says explicitly as well as inferences drawn from the text, including 
determining where the text leaves matters uncertain. 
CCSS.ELA-LITERACY.RI.11-12.2 Determine two or more central ideas of a text and 
analyze their development over the course of the text, including how they interact and build 
on one another to provide a complex analysis; provide an objective summary of the text. 
CCSS.ELA-LITERACY.RH.11-12.1 Cite specific textual evidence to support analysis of 
primary and secondary sources, connecting insights gained from specific details to an 
understanding of the text as a whole. 
CCSS.ELA-LITERACY.RH.11-12.2 Determine the central ideas or information of a 
primary or secondary source; provide an accurate summary that makes clear the 
relationships among the key details and ideas. 

 



When the writer/creator of a 
source is strongly slanted 

towards or against something 
(i.e. an event, person, or 

regime) because of the context 
they live in, making the source 

unbalanced, prejudiced, and one 
sided by using positive or 

negative language and/or the 
omission of facts. 

Historical Bias 

The point of view that the 
creator of a source is taking in 

order to explain a historical 
event, time period, or person. 

Since everyone sees and 
experiences the world 

differently, people write, think, 
teach, and interpret historical 

events differently. 

Lived Experience 

 Used to understand the time 
period which one is studying. 
By using an array of primary 

and secondary sources one can 
start to piece together the 
events or time period in 
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Evidence 

To explain the meaning of an 
event, action, or information.  

Interpret 
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PLAGIARISM LESSON PLAN 
 
 

The social, political, cultural, 
economic, and environmental 

factors/situations that influence 
historical events. This helps 
researchers understand the 
environment that a historical 

event was created within.  

Historical Context 

A socio-political and economic 
phenomenon whereby various 

nations exploit, conquer, 
religiously convert, settle, and 
kill people in order to control 

and occupy their land and lives.  
Colonialism 

The different ways in which 
groups of people interact with 

one another, in which one 
group exerts power and force 

over another. Power Dynamics 

The representation and 
explanation of experiences and 
choices of a group of people or 
an individual that focuses on 
knowledge gained through 

these experiences.  
Perspective 
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Analyzing Primary Sources for Bias 

Part One: Examine your primary source.  
Reflect on the following prompts and make note of your response below each prompt. It’s alright if 
you do not have responses for every prompt, for your source. 
 

1. From whose perspective is this account given? Whose perspective does this source show? 
 
 

 
 
 
 

2. Could there be other perspectives of interpretations? Why might this be so? 
 
 
 
 
 
 

3. Whose voices are heard? Whose voices are omitted? 
 
 
 
 
 
 

4. What evidence is provided? How can we judge the quality of the evidence? 
 
 
 
 
 
 

5. How are specific groups or individuals portrayed in this account? Why might this be so? 
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Part Two: Comparing Historic Perspectives 
Different primary sources display bias and perspective in different ways. With your neighbor, 
compare the responses you each made for your respective sources on the previous worksheet.  
 
Which similarities did you find between your different sources? Write these in the center of the Venn 
Diagram.  
 
What different reflections did you each have? Write these on the correct side (source one, source 
two) of the Venn Diagram. 
 
 
 

 
 



 

Primary Sources for Analysis Activity 
 

 
 

Gore, Bob. “Participant in Gateway to Nations pow wow at Floyd Bennett Field, Brooklyn, June, 2010.” June 2010. 
Brooklyn Public Library, Brooklyn Collection. 



 

 
Bolton, Reginald Pelham. Indian Life of Long Ago in the City of New York. Crown Publishers, 

Inc.,1972. p. 84. 



 

 
Coles, Robert R. The Long Island Indian. The Little Museum, 1954. p. 47.  



 

 
 
 
 

 
 

Excerpt from Overton, Jacqueline. Indian Life on Long Island. Kennikat Press, 1963. p. 120-121 
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North, Edgerton Grant. The first hundred years, 1851-1951: an account of the founding and growth 
of the Williamsburgh Savings Bank, together with a brief history of the communities served by this 

bank through its first hundred years. Williamsburgh Savings Bank, 1951. p. 7.  



 
Plate 12. Primitive Man Unit. Brooklyn Museum School Service. c. 1935. 

 


